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                           (First   &   Last   Name)  

SPED  
Wing   Math  
 
Wing   English  

Find   your   materials   on   your   Google   Classroom   page   (complete   math   worksheet   titled  
“Minute   63-65”)   Complete   five   problems   per   day.   Log   on   to  
https://www.khanacademy.org/     for   additional   practice.  
Find   your   materials   on   your   Google   Classroom   page   (short   reading   passages   from  
reading   packets   labeled   “Week   11   day   1-day   5”   Read   one   passage   a   day   and   pick   one  
question   to   respond   to.   Log   on   to    https://www.getepic.com/app/profile-select    for  
additional   reading   practice.  

CMS   Library  Enrichment   Activities   including   free   eBook/audiobook   access,   daily   distractions,  
STEAM   challenges,   life   lessons,   virtual   escape   rooms,   digital   citizenship   tips,   and   a  
Harry   Potter   activity   corner.    CMS   Library   Home   Page  

Electives   
● Art  
● AVID  
● Music  
● Technology  
● Band   
● Choir  
● Orchestra  
● Kodiak  

Strong  

ART :     Preposterous   Crosslink  
    -   Please   complete   4   sketches   of   different   ideas   for   your   new   creature  
    -   Refer   to   the   handout   for   more   information   about   the   project   and   its   
         requirements.  
Kodiak   Strong:    Let’s   get   back   into   the   swing   of   school:  
https://swsd.instructure.com/courses/9493   
● Make   It   Happen   Monday:   Discussion   and   organizing   your   week  
● Time   to   Read   Tuesday:   Read   article   about   endangered   species   and   answer  

questions  
● We   Work   Wednesday:   Time   to   get   organized,   work   on   other   classwork   and   ask   for  

help!  
● Thoughtful   Thursday:   Self   care   video   and   questions,   Thursday   Reflection  

Technology:     Your   class   is   on   hold   until   school   reopens.    No   assigned   work.  
 
All   Music:     actively   listen   to   music   for   5   or   more   minutes   every   day   and   complete   an  
entry   on   the   Music   Listening   Journal  
Band :   

● Music   Theory:    learn   the   clef   you    don’t    normally   play   in   by   doing    worksheet   3    or  
worksheet   4 ,   all   review   with    Lesson   5 ,   and   learn   the   grand   staff   with    Lesson   8.  

● Practice    and    Record    on   Smart   Music     (if   possible)   #109   and   #120   from   the  
Tradition   of   Excellence   Book  

Choir:   
● Music   Theory:    Complete    worksheet   1    and    worksheet   2    on   the   music   staff    for  

this   week   and   review   the   treble   clef   with    worksheet   3  
● Complete   the   music   listening   journal   daily,   as   noted   above  

Orchestra:   
Music   Theory:     Write   out   8   measures   of   4/4   rhythm   on   paper   each   day.   Use   half   notes,  
quarter   notes,   either   notes   and   sixteenth   notes.    Write   in   the   rhythm   underneath,   as   in  
1&2e&a    etc.    Clap   and   count.   If   possible   have   a   family   member   clap   the   steady   beat:   1  
2    3    4    at   the   same   time   as   you   are   clapping   the   rhythm.    Complete   the   music   listening  
journal   one   section   per   day,   as   listed   under    All   Music    above.  
Music:   
● Complete   the   music   listening   journal   daily,   as   noted   above  
● Read   the   following   article   about   global   tunes:    NPR   Article:   "Lullaby   or   Dance  

Song?   Listen   To   Global   Tunes   and   See   If   You   Can   Tell"   
○ Answer   the   following   writing   prompt:   What’s   your   opinion?   Why   do   you   think  

people   across   cultures   are   better   at   identifying   lullabies   or   dance   songs   as  
opposed   to   love   songs   or   healing   songs?   Explain.  

 

https://www.khanacademy.org/
https://www.getepic.com/app/profile-select
https://www.swsd.k12.wa.us/domain/178
https://swsd.instructure.com/courses/9493
http://static1.1.sqspcdn.com/static/f/801966/14061991/1315520891800/Music-Theory-Worksheet-3-Treble-Clef.pdf?token=1AdmtuC2D7y%2FZm%2Fl8w1CgL2rnJ0%3D
http://static1.1.sqspcdn.com/static/f/801966/14066568/1316105618040/Music-Theory-Worksheet-4-Bass-Clef.pdf?token=8hLEF5AQF9rlrGK%2FgXvv8ITuM1Y%3D
http://static1.1.sqspcdn.com/static/f/801966/14691643/1318959123840/Music-Theory-Worksheet-5-Note-Reading.pdf?token=NRov11lmWrC1%2B1IcaFkh3EO8Jfk%3D
http://static1.1.sqspcdn.com/static/f/801966/15097456/1321143277083/Music-Theory-Worksheet-8-Grand-Staff.pdf?token=X9IBnWMFAT2ti91Fz%2Fwws1XN2oo%3D
http://static1.1.sqspcdn.com/static/f/801966/14029104/1315369408397/Music-Theory-Worksheet-1-The-Staff.pdf?token=x%2FBx0gywymC%2BRWzY2l0yQStNE%2FM%3D
http://static1.1.sqspcdn.com/static/f/801966/14166179/1316104870320/Music-Theory-Worksheet-2-Staff-High-Low.pdf?token=h9%2B2owKR4NvVPtwYA2zFd0wcgho%3D
http://static1.1.sqspcdn.com/static/f/801966/14061991/1315520891800/Music-Theory-Worksheet-3-Treble-Clef.pdf?token=fABYL56aMJzajMGRRVbNRELFDXU%3D
https://www.npr.org/sections/goatsandsoda/2018/01/25/579739685/listen-and-guess-can-you-tell-a-lullaby-from-a-dance-song
https://www.npr.org/sections/goatsandsoda/2018/01/25/579739685/listen-and-guess-can-you-tell-a-lullaby-from-a-dance-song
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Pre-Algebra   &   Algebra  

Teacher:   Contact:  Office   Hours:  

Mrs.   Jones:   
mjones@swsd101.org  
or  
*Use   Discussion   tab   on  
Canvas   to   ask   questions  

M-F   10am-11am  
(Unavailable   April   6-10)  

Mr.   Acosta:  aacosta@swsd101.org  M-F   9am-11am   

Mr.   Thompson:  

dathompson@swsd101.org  
or  
*Use   Discussion   tab   on  
Canvas   to   ask   questions  

M-F   10-11   &   1:30-2:30  
Zoom   Meetings:  
T-F   1:00pm-1:30pm  
ID:   970498881   Password:030984  

Mrs.   Pittis:  rpittis@swsd101.org   
Mon-Fri   9AM-10AM    but   email   me  
anytime   and   I   will   get   back   to   you   as  
soon   as   possible.  

Office   Hours    -   Time   when   your   teacher   will   be   reading   and   responding   to   e-mail   messages  
quickly.   

 
 
 
 

mailto:mjones@swsd101.org
mailto:aacosta@swsd101.org
mailto:dathompson@swsd101.org
mailto:rpittis@swsd101.org
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Pre-Algebra   Quiz  
Answer   each   of   the   multiple   choice   questions.   You   may   use   your   weekly   assignment   packet   to   help   you   with   completing   the  
quiz.  
 

1. What    letter    represents   the    coordinate   (4,   -2) ?  

                                    
 

2. Consider   the   points   C   (2,   8)   and   D   (10,   4).   What   would   the   slope   be   for   this   line?  

                                    
3. Consider   line    ABCD.    What   would   the   equation   be   to   represent   this   line?  
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English  

Teacher:   Contact:  Office   Hours:  

O’Reilly  aoreilly@swsd101.org   M-F  
10:00-11:00   AM    (unavailable   April   6-10)   

Stevens  mstevens@swsd101.org   Mon-Fri  
9:00-10:00   AM   (unavailable   April   6-10)  

Dorman  tdorman@swsd101.org   Mon-Fri  
10:00-11:00  

Lewis  rlewis@swsd101.org   M-W   1-2:45    (unavailable   April   10-17)  

Westendorf  hwestendorf@swsd101.org   M-F   9:00-10:00   (unavailable   April   6-10)  
Office   Hours    -   Time   when   your   teacher   will   be   reading   and   responding   to   e-mail   messages  
quickly.  

mailto:aoreilly@swsd101.org
mailto:mstevens@swsd101.org
mailto:tdorman@swsd101.org
mailto:rlewis@swsd101.org
mailto:hwestendorf@swsd101.org
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Writing   a   Historical   Fiction   Narrative   Story  
Research   a   historical   event  
 
Name   of   the   Event  
 
 
Year   and   place   the   Event   occurred  
 
 
Cause   of   the   event:  
 
 
 
Effect   of   the   Event:  
 
 
 
Five   important   facts   about   the   event  

1.  

2.  

3.  

4.  

5.  

 
Historical   people   involved   in   the   event  

1.  

2.  

3.  

 
Bibliography   information   (need   at   least   two   sources   other   than   Wikipedia)   
 
 
 
 
 
 
 
You   are   going   to   write   a   historical   fiction   narrative   (1-3   pages   typed)   using   the   information   above.   You   get   to   make   up  
the   plot   and   main   and   supporting   characters,   but   you   need   to   include   the   information   you   researched   above.   There  
should   be   a   handwritten   rough   draft   before   you   type   or   write   out   the   final   copy   in   blue   or   black   ink.   The   paper   is   due  
March   28th   Thursday   before   Spring   Break.   You   will   need   to   staple   your   final   draft,   rough   draft,   peer   edit   and   this  
paper   together   when   you   turn   in   your   paper.   



Name     _____________________________________    Teacher    _______________________    Period    ______  
                       (First   &   Last   Name)  

Plot   Diagram   
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Science  

Teacher:   Contact:  Office   Hours:  

Mr.   Fairbank  

ffairbank@swsd101.org  
or  

Use   Comments   through   Google  
Classroom  

M-F   10AM-11AM  
Unavailable/Spring   Break   April   6th-10th  

Mr.   Bell  jbell@swsd101.org   
Monday-Friday  
9:00-10:00AM  
1:00-2:00PM  

Mr.   Bachmeier  gbachmeier@swsd101.org   Monday-Friday  
9:00-10:00   AM   

Office   Hours    -   Time   when   your   teacher   will   be   reading   and   responding   to   e-mail   messages  
quickly.  
  

mailto:ffairbank@swsd101.org
mailto:jbell@swsd101.org
mailto:gbachmeier@swsd101.org
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Real   World   Examples   of   Electricity   and   Magnetism  
 
Close   Reading   Strategies  
As   you   read,   use   the   following   close   reading   strategies   to   support   your   understanding.  

1. Identify   the   question(s)   you   are   trying   to   answer   with the   reading.  

2. Read   once   for   understanding   to   see   what   the   reading   is   about.  

3. Read   a   second   time   to   highlight   a   few   key   ideas   that   help   answer   the   questions   you   had.  

4. Summarize   the   key   ideas   in   your   own   words,   in   diagrams,   or   by   answering   the   questions   in   the  
boxes.  

5. Jot   down   new   questions   that   the   reading   raises   for   you.  

 
Part   1:   Magnetic   Levitation   Trains  
 
T he   fastest   trains   in   the   world.  Have   you   ever   taken   a   train  
ride?   How   fast   do   you   think   the   train   was   going?   Most   trains   in  
the   United   States   have   a   maximum   speed   of   about   100   miles  
per   hour.  
 
      But   there   are   types   of   trains   in   other   parts   of   the   world   that  
travel   much   faster.   One   of   these   types   of   trains   is   called   a  
Maglev   Train.   It   has   a   maximum   speed   of   270   miles   per   hour!  
The   Maglev   Train   between   Shanghai   Airport   (China)   and  
Shanghai   City   travels   a   19-mile   distance   in   8   minutes.   While  
Maglev   Trains   move   very   fast,   they   are   also   very   smooth   and  
quiet!   
 
What   question   will   this   reading   be   answering?  

 
What   is   a   Maglev?  Maglev   Trains   get   their   name   from   combining   the   first   parts   of   these   two   words:    mag netic  
lev itation.    Levitation    means   an   object   is   suspended,   floating,   or   hovering,   without   mechanical   support.   When  
magnets   cause   the   object   to   do   this,   it   is   called    magnetic   levitation .   A   regular   train   has   wheels   that   roll   along   a  
track.   The   Maglev   Train   has   no   wheels   and   does   not   touch   any   other   material while   moving.   It   is   suspended   above  
the   track,   and   so   the   friction   is   extremely   low.   Once   the   Maglev   Train   starts   moving,   there   is   very   little   surface  
friction   that   would   cause   it   to   stop   by   pushing   back   on   the   train.  
 
Define    Magnetic   Levitation:  
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How   does   the   Maglev   Train   levitate?  We   learned   that   magnets  
have   magnetic   fields   that   surround   them.   Two   magnets   can   be  
placed   with   the   same   poles   facing   each   other   so   they   repel,   or  
they   can   be   placed   with   opposite   poles   facing   each   other   so  
they   attract.   In   both   cases,   magnetic   fields   allow   the   magnets  
to   exert   forces   on   each   other   without   touching.   Think   of   a  
magnetic   field   as   the   space   near   a   magnet   where   magnetic  
force   can   be   detected.   The   image   shows   an   illustration   of   the  
magnetic   field.   A   diagram   of   the   magnetic   field   shows   us   a  
map   of   the   strength   and   direction   of   the   forces   you   would  
detect   if   you   put   a   test   object   near   a   magnet.   In   this   diagram,  
the   pointers   are   connected   by   lines   that   illustrate   the   changing   direction   of   the   forces   on   a   test   object.   A   test  
object   could   be   a   compass   or   another   magnet,   or   it   could   be   a   piece   of   metal   that   is   ferromagnetic (easily  
magnetized   temporarily),   like   steel.   Magnets   attached   to   the   bottom   of   a   Maglev   Train   are   repelled   by   the  
magnetic   field   of   electromagnets   attached   to   the   rails   below.  
 
Where   is   the    force    from   the   magnet   located?   

 
What   is   an   electromagnet?  Electromagnets   levitate   the   MagLev   and  
propel   it   forward.   See   the   diagram   below.   An    electromagnet    is   a   magnet  
that   relies   on   electricity   to   generate   a   magnetic   field.   A   common   way  
to   make   an   electromagnet   is   to   wrap   copper   wire   into   a   coil.   An   electric  
current   must   be   running   through   the   wire   to   generate   the   magnetic  
field.  
 
How   does   the   Maglev   Train   move?  The   Maglev   Train   is   guided   forward  
by   electromagnets   attached   to   steel   rails.   As   the   train   moves   forward,  
the   current   running   through   the   copper   coils   on   the   rails   in   front   of   the  
train   switches   so   that   the   copper   coils   have   poles   opposite   to   those   of  
the   magnets   attached   to   the   train.   The   attractive   force   will   pull   the   train  
forward.   After   the   train   moves   past   the   copper   coils   on   the   rails,   the  
current   running   through   the   coils   switches   again   so   that   the   coils   are   the   same   poles   as   the   magnets   on   the   train.  
The   repulsive   force   will   continue   to   push   the   train   forward.  
 
Why   does   the   direction   of   force   in   the   rail   have   to   switch   from   attractive   to   repulsive?  
 
 
 

Bonus:   Do   you   think   a   speaker   has   to   switch   between   pushing   and   pulling,   why   or   why   not?  
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Part   2:   Junkyard   Magnets  
 
   Welcome   to   the   junkyard.  Have   you   ever   been   to   a   junkyard?   A   junkyard   is   a   place   where   stuff   is   stored   that  
could   be   recycled   or   re-used.   For   example,   old,   broken-down   cars   are   something   you   might   find   at   a   junkyard.  
Metal   from   old,   broken-down   cars   can   be   melted   down   and   used   to   build   new   things.  
 
What   question   will   this   reading   be   answering?  

 
Sometimes,   the   people   who   work   in   the   junkyard   need   to   move   the   old   cars  
around.   They   may   need   to   move   the   cars   to   make   room   for   more   junk.   Or  
they   may   need   to   move   the   cars   onto   a   truck   or   a   train   so   they   can   be   broken  
down   somewhere   else   for   scrap   metal   or   parts.    How   do   you   think   they   move  
the   old   cars   if   they   don’t   drive   anymore?  
 
Junkyard   magnets.    The   workers   in   the   junkyard   use   enormous   magnets   to  
move   cars   and   other   large   pieces   of   scrap   metal   from   one   place   to  
another.   We   learned   that   magnets   have   magnetic   fields   that   surround   them.  
Think   of   a   magnetic   field   as   the   space   near   a   magnet   where   magnetic   force   can   be   detected.   In   Lesson   2,   we  
figured   out   that   certain   materials   are   attracted   to   a   magnet,   but   they   cannot   be   repelled   like   another   magnet   can.  
These   materials   are    ferromagnetic .   
 
Define    ferromagnetic:  

Do   you   remember   what   kinds   of   metals   are   ferromagnetic?   Do   you   remember   what   kinds   of   metals   are   not  
ferromagnetic?  
 

 
A   junkyard   magnet   uses   magnetic   force   to   attract  
ferromagnetic   metals   found   in   scrap   metal   and   old   cars,   like  
iron.   The   magnet   is   usually   attached   to   a   crane.   The   junkyard  
worker   lowers   the   crane   magnet   to   the   car   until   the   car   sticks  
to   the   magnet.   Then   the   junkyard   worker   swings   the   arm   of  
the   crane   to   where   the   car   needs   to   go.   The   car   is   stuck   to   the  
magnet,   held   in   place   by   magnetic   force   pairs.   How   do   you  
think   the   junkyard   worker   gets   the   magnet   to   let   go   of   the   car?  
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What   is   an   electromagnet?  The   junkyard   magnet   is   an   electromagnet.   An    electromagnet    is   a   magnet   that   relies   on  
electricity   to   generate   a   magnetic   field.   A   common   way   to   make   an   electromagnet   is   to   wrap   copper   wire   into   a  
coil.   An   electric   current   must   be   running   through   the   wire   to   generate   the   magnetic   field.   Unlike   a   permanent  
magnet,   an   electromagnet   can   be   turned   on   and   off   easily.   That   means   that   when   the   junkyard   worker   decides   to  
drop   the   car,   all   that   worker   has   to   do   is   turn   off   the   electromagnet   and   the   ferromagnetic   metal   will   no   longer   be  
attracted   to   the   magnet.   The   force   pairs   between   them   disappear,   and   the   car   is   released.  
 
Why   does   it   make   sense   for   a   junkyard   magnet   to   be   an   electromagnet?   Could   you   make   one   out   of   a  
permanent   magnet,   why   or   why   not?  

 
Part   3:   Electric   Motors  
 
Electric   cars.    Electric   cars   use   energy   from   a   battery   to  
move.   They   are   more   efficient   than   gasoline-powered   cars,  
and   they   produce   fewer   toxic   emissions.   How   does   the  
electric   current   from   the   battery   make   the   wheels   of   the   car  
turn?   The   answer   is   an   electric   motor.  
What   question   will   this   reading   be   answering?  

 
Electric   motor   system.    The   diagram   below   shows   an  
electric   motor.   You   may   recognize   some   of   the   parts   in   the  
system.   There   is   a   coil   of   copper   wire   and   a   battery.   A   metal  
rod   connects   the   coil   to   the   gears   in   the   car’s   transmission  
system.   When   the   coil   spins,   it   is   attached   to   a   metal   rod  
that   spins   the   gears, which   work   together   to   spin   the   wheels  
of   the   car.  

There   are   also   two   permanent   magnets.   One   permanent  
magnet   is   oriented   so   that   the   south   pole   is   facing   the   coil.  
The   other   permanent   magnet   is   oriented   so   that   the   north  
pole   is   facing   the   coil.   The   image   at   right shows   an  
illustration   of   the   magnetic   field   between   two   permanent   magnets.   
 
Can   you   explain   how   the   parts   of   the   electric   motor   work   together   to   create   force   and   move   the   wheels   of  
the   car?  
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The   electromagnet.    In   Lesson   2,   we   learned   that   a   coil   of  
wire   connected   to   a   battery   is   called   an    electromagnet .   An  
electromagnet   relies   on   electricity   to   generate   a   magnetic  
field.   In   class   we   learned   that   an   electric   current   must   be  
running   through   the   wire   to   generate   the   magnetic   field.  
When   the   electromagnet   in   a   motor   turns   on,   force   pairs  
form   between   the   coil   of   wire   and   the   two   permanent  
magnets   on   either   side   of   it.   Because   like   poles   repel   and  
opposite   poles   attract   (Lesson   2),   the   magnetized   coil   of  
wire   will   spin   so   that   its   north   pole   is   closer   to   the  
permanent   south   pole   and   its   south   pole   is   closer   to   the  
permanent   north   pole.  
   

Keeping   the   motor   spinning.  In   order   to   keep   the   motor   spinning,   the   poles   of   the   electromagnet   need   to   switch  
so   that   the   north   pole   becomes   the   south   pole.   When   this   happens,   the   coil   will   flip   again   so   that   the   new   north  
pole   is   facing   the   permanent   south   pole   and   the   new   south   pole   is   facing   the   permanent   north   pole.   This  
happens   over   and   over   again   so   that   the   coil   is   constantly   spinning.   In   Lesson   8,   we   figured   out   that   to   switch   the  
poles   of   the   magnetized   coil,   we   need   to   switch   the   direction   of   the   current   in   the   electromagnet.   A   device  
embedded   in   the   circuit   changes   the   current   direction   from   clockwise   to   counterclockwise   and   back   again,   over  
and   over.   This   changes   the   poles   of   the   magnetized   coil   back   and   forth   so   that   the   coil   will   continue   to   spin.  
 
Why   does   the   electromagnet   inside   a   motor   have   to   switch   directions?  

Bonus:   Could   there   be   something   similar   happening   inside   a   speaker?   Please   explain?  
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Final   Unit   Model  
Directions:    Use   what   you   have   learned   in   the    Distant   Forces    (Magnets)   unit   to   draw   and   explain   one   of   the   systems  
from   the    Real   World   Examples   of   Electricity   and   Magnetism    reading   ( Magnetic   Levitation   Trains ,    Junkyard   Magnets ,  
Electric   Motors ),    or    draw   a   revised   version   of   a   speaker.   

Include   in   your   model:   Key  

❏ Labels  
❏ Key   for   all   symbols  

used  
❏ Magnets  
❏ Magnetic   fields  
❏ Direction  

❏ Forces   (arrows)  
❏ Source   and   direction  
❏ Electricity   (source   of  

energy/information)  
❏ Explanation   for   how   the   parts  

of   the   system   work   together  
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Social   Studies  

Teacher:   Contact:  Office   Hours:  
Mr.   Sherburne  esherburne@swsd101.org   M-F,   9:30-10:30    (unavailable   April   6   -   10)  

Mrs.   Lewis  rlewis@swsd101.org   M-W   1-2:45    (unavailable   April   10-17)  

Ms.   Garlatz  kgarlatz@swsd101.org   Monday   -   Friday   9:30-10:30   
(unavailable   April   6-10)   

Mrs.   Henning  rhenning@swsd101.org   Monday   -   Friday  
10:00-11:00AM   (unavailable   April   6   -   10)  

Office   Hours    -   Time   when   your   teacher   will   be   reading   and   responding   to   e-mail   messages  
quickly.  
  

mailto:esherburne@swsd101.org
mailto:rlewis@swsd101.org
mailto:kgarlatz@swsd101.org
mailto:rhenning@swsd101.org
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Throughline   “1918   Podcast   Transcript  
RUND   ABDELFATAH,   HOST:  1

Hey.   I'm   Rund   Abdelfatah.  
RAMTIN   ARABLOUEI,   HOST:  
I'm   Ramtin   Arablouei.  
ABDELFATAH:   And   on   this   episode   of   THROUGHLINE  
from   NPR,   the   1918   flu   pandemic.  
(SOUNDBITE   OF   MUSIC)  
ARABLOUEI:   Well,   what   can   we   say?   Here   we   are   in   the  
middle   of   a   global   pandemic.   And   many   of   us,   including   the  
entire   THROUGHLINE   team,   have   been   working   remotely  
from   home   for   over   a   week   now,   trying   to   practice   social  
distancing.  
ABDELFATAH:   But   of   course,   this   isn't   the   first   pandemic   in  
history.   Many   of   you   have   probably   heard   comparisons  
being   made   between   what's   happening   today   and   the   1918  
flu   pandemic,   sometimes   called   the   Spanish   flu.   It   was   a  
novel   virus   -   novel   meaning   never   before   seen   in   humans   -  
that   swept   across   the   globe,   infecting   roughly   one-third   of  
the   entire   population.  

What   does   novel   mean?   And   how   is   this   a   similarity  
between   the   two   pandemics?  
________________________________ 
________________________________ 
_____________________________  

 
JEREMY   BROWN:   And   I   think   while   we   have   some  
comparisons,   some   similarities   between   what   happened  
then   and   what   happened   now,   there   are,   of   course,   huge  
differences   in   our   understanding   of   the   virus   or   treatments  
of   it   and   other   things.   And   I   think   that   story   is   also   worth  
telling.  
ARABLOUEI:   This   is   Jeremy   Brown.  
BROWN:   I'm   an   emergency   physician,   and   I'm   the   author   of  
the   book   "Influenza:   The   Hundred   Year   Hunt   To   Cure   The  
Deadliest   Disease   In   History."   And   I   also   work   at   the  
National   Institutes   of   Health,   where   I   am   the   director   of   the  
Office   of   Emergency   Care   Research.  
ARABLOUEI:   Jeremy   talked   to   us   as   a   private   citizen,   not  
as   a   representative   of   the   NIH   or   the   federal   government.  
And   what   he   emphasized   above   all   else   were   the  
differences   between   coronavirus   and   the   1918   flu.  
BROWN:   Because   I   think   the   differences   are,   in   many  
ways,   more   important   than   the   similarities   and   also   provide  
us   with   reassurance.  
ABDELFATAH:   That's   what   we're   going   to   look   at   in   today's  
episode   -   what   happened   in   1918   and   how   it   compares   to  
what's   happening   today.  

1   https://www.npr.org/transcripts/821597079  

DANI:   Hi.   This   is   Dani   (ph)   from   the   social   isolation   in  
Austin,   Texas.   And   you're   listening   to   THROUGHLINE   from  
NPR.  
(SOUNDBITE   OF   MUSIC)  
ABDELFATAH:   In   the   year   1025,   a   Persian   Muslim  
physician   named   Abu   Ali   Sina   wrote   the   influential   "Canon  
Of   Medicine,"   or   in   Arabic,   Qanun.   The   book   gathered   much  
of   the   medical   knowledge   of   that   time   and   created   a  
roadmap   for   recognizing   and   treating   diseases,   performing  
small   surgeries   and   even   had   a   detailed   section   on   herbal  
medicine.  
ARABLOUEI:   "The   Canon   Of   Medicine"   was   used   for  
centuries   in   the   Middle   East   and   Europe.   William   Osler,   one  
of   the   founders   of   Johns   Hopkins   Hospital,   called   it   the   most  
famous   medical   textbook   ever   written,   contending   that   it  
was   a   medical   bible   for   longer   than   any   other   work.   This  
isn't   hyperbole.   Abu   Ali   Sina's   approach   to   medicine   laid   the  
groundwork   for   the   scientific   method.   He   correctly   identified  
the   basic   causes   of   stroke,   the   relationship   between   nerves  
and   muscles   and   even   accurately   describes   the   way   the  
human   heart   functions.  
ABDELFATAH:   Yet,   amazingly,   from   the   time   of   Abu   Ali  
Sina,   human   understanding   of   the   unseen   viruses   and  
germs   that   fill   our   world   remained   virtually   unchanged.  
BROWN:   Until   perhaps   the   1850s,   the   1860s,   the   1870s  
with   the   introduction   by   Lister   of   antiseptics   that   changed  
everything.   And   then   we   have   Louis   Pasteur,   who   develops  
pasteurizant,   what   we   call   pasteurization   techniques,   and  
there's   this   beginning   of   this   germ   theory.   The   microscope  
has   now   been   around   for   a   couple   of   hundred   years.   People  
understand   bacteria.   And   so   there   is   beginning   of   what   we  
might   see   as   a   semblance   of   modern   medicine,   but   it   was   a  
vastly   different   time   and   one   that   we   should   all   be   very  
grateful   that   we're   not   living   in,   at   least   from   a   medical  
perspective.  
ARABLOUEI:   What   was   the   state   of   medicine   at   this   point  
in   the   world?  
BROWN:   Well,   there   was   no   understanding   of   viruses   as  
we   know   them   today   -   as   these   tiny   particles   perhaps   the  
size   of   a   bacteria.   And   so   people   spoke   about   viruses   in  
terms   of   a   poison   -   something   that   causes   disease   -   without  
understanding   exactly   what   that   was.   It's   a   time   when  
hospitals   are   quite   different.   It's   a   time   when   there   are   no  
antibiotics.   Your   doctor   was   probably   as   likely   to   arrive   on  
horseback.   There   was   bloodletting,   in   which   your   doctor  
would   slice   into   your   vein   and   remove   some   of   your   blood  
on   the   basis   that   disease   was   a   dis-ease.   It   was   an  
imbalance   of   the   four   humors.   And   if   you   could   remove  
blood,   you   would   bring   the   patient   back   into   some   kind   of  
balance   and   cure   their   disease.   So   everybody,   at   one   time  
or   another,   went   to   the   doctor   to   get   their   blood   let.   So   it  
was   just   a   time   that   is   almost   inconceivably   different   to   the  

https://www.npr.org/transcripts/821597079
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time   that   we   have   today   in   terms   of   medicine   and   our  
understanding   of   disease.  

What   are    three    reasons   you   are   glad   you   aren’t   a  
patient   during   these   times?   
________________________________ 
________________________________ 
_____________________________  

 
ABDELFATAH:   What   was   going   on   in   the   world   around   the  
time   the   1918   flu   broke   out?   You   know,   what   did   the   world  
look   like?  
BROWN:   Well,   the   world   looked   like   a   very   sad   place.   It  
was   three,   four   years   now   into   the   Great   War.   America   had  
just   come   into   the   war   in   1917,   and   the   war   has   now   been  
going   on   for   these   many,   many   years,   with   the   deaths   of   so  
many   young   men   in   every   community   virtually   -   certainly   in  
Great   Britain   and   in   France.   And   Germany,   of   course,  
suffered   its   own   casualties.   And   then   the   United   States   was  
pulled   into   the   war.  
ARABLOUEI:   So   when   do   people   start   actually   hearing  
about   this   new   flu   and   start   paying   attention   to   it?  
BROWN:   So   the   first   reports   that   we   have   in   the   US   about  
influenza   actually   are   well-documented.   And   they   originate  
in   Haskell   County   in   southwest   rural   Kansas,   200   miles  
west   of   Wichita.   And   there   in   January   or   February   of   1918,  
a   physician   by   the   name   of   Loring   Miner,   who   was   a   country  
doctor   in   rural   Kansas   -   he   noted   that   there   was   more   and  
more   of   this   disease   called   influenza.   In   fact,   he   noted   that  
on   one   day,   18   people   in   his   community   had   come   down  
with   influenza   and   that   three   of   those   had   died.  
ABDELFATAH:   Wow.  
BROWN:   And   in   a   sparsely   populated   county   like   Haskell,  
this   was   a   remarkable   event   -   remarkable   enough   to   prompt  
Dr.   Miner   to   write   a   report   to   health   officials.   And   that   is   the  
first   recorded   instance   of   a   physician   warning   about   the  
outbreak   of   influenza.   From   Haskell   County,   Kan.,   the  
disease   quickly   spread   outwards   about   300   miles   to   the  
east   to   Camp   Funston,   where   there   was   a   U.S.   Army   camp.  
And   we   know   that   soon   afterwards,   around   beginning   of  
March,   the   first   soldier   at   Camp   Funston   fell   ill   with  
influenza.   As   soldiers   moved   freely   between   Funston   and  
then   civilian   world   and   then   other   army   camps,   the   virus  
expanded   outwards   in   waves.   So   that   is   the   first   theory   as  
to   where   ground   zero   was   for   the   great   influenza   epidemic.  
ARABLOUEI:   Wow.  
BROWN:   There   are   at   least   two   other   theories   as   to   where  
it   originated.   The   second   is   that   it   actually   originated   in  
northern   France.   The   virus   passed   from   birds   into   an  
intermediate   host   and   then   into   the   human   population,   and  
from   there,   it   seeded   around   the   world   to   rear   up   and   to  
show   its   ugly   head   all   at   once   across   the   world   in   1918.  

This   theory   has   a   lot   of   promise   because   it   explains   why  
communities   that   were   very   far   apart   from   each   other,   like  
China   and   India   and   the   United   States   and   Africa   -   why  
these   -   all   these   communities   saw   influenza   in   1918  
suddenly   at   the   same   time.   There   was,   of   course,   no   rapid  
international   air   travel,   so   how   did   the   germs   spread   so  
quickly?  
And   then   the   third   possible   place   where   this   disease   came  
from   was   actually   from   China.   There   are   reports   early   in   the  
year   of   a   disease   that   resembles   influenza   in   China,   and  
that   theory   suggests   that   the   disease   originated   there   and  
then   was   brought   to   us   possibly   by   the   large   number   of  
Chinese   workers.   About   140,000   Chinese   workers   were  
actually   hired   in   a   supporting   capacity   in   the   European  
theater   of   the   Great   War,   and   it's   suggested   that   some   of  
these   people   brought   the   disease   with   them.  
So   three   possibilities   -   ground   zero   was   right   here   in   the  
good   old   U.S.   of   A.   It   was   in   northern   France.   It   was  
possibly   in   China.   Each   of   these   theories   has   good  
evidence   to   support   it,   and   each   of   these   theories   also   has  
weaknesses.   And   it's   likely   that   we   will   never   know   for   sure  
which   is   the   correct   one.  
 

Where   are   the   three   possible   places   the   influenza  
could   have   begun?   
________________________________ 
________________________________ 
_____________________________  

 
ARABLOUEI:   And   how   did   it   spread?   Like,   how   fast   did   it  
spread?  
BROWN:   Well,   it   spread   very   fast,   and   I   think   it's   fairly   clear  
that   it   certainly   spread   with   the   large   movement   of   soldiers  
from   the   military   camps   back   and   forth,   both   within   the   U.S.  
and   then   over   to   Europe.   And   then   you   had   soldiers   that  
were   coming   back   from   Europe   in   boats   making   their   way  
back   to   the   U.S.   for   rest   and   recreation.   And   so   you   had   this  
great   intermingling   of   soldiers   -   young   men   from   all   across  
Europe.   And   it   is   likely   that   that   was   one   of   the   important  
features   and   factors   that   allowed   this   disease   to   spread   so  
very   quickly.  
ABDELFATAH:   I   mean,   this   disease   is   often   called   the  
Spanish   flu.   You   know,   that's   how   a   lot   of   people   know   it.  
But   all   the   theories   about   its   origins,   as   we   heard,   have  
nothing   to   do   with   Spain,   you   know   -   not   a   single   one   of  
them.  
BROWN:   No.   The   Spanish   flu   certainly   did   not   originate   in  
Spain.   So   why   was   it,   and   sometimes   to   this   day   -   why   was  
it   called   the   Spanish   flu?   And   the   answer   is   this.   It   was  
widely   reported   in   newspapers   in   Spain,   and   that's   where  
the   first   stories   broke   of   this   disease.   Why   wasn't   it   reported  
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perhaps   in   other   newspapers   in   the   U.S.   or   in   Europe   or   in  
Great   Britain?   The   answer   is   this.   There   was   a   tacit  
agreement   between   the   governments   of   the   Western  
powers   and   the   newspaper   editors   not   to   report   bad   news.  
ARABLOUEI:   Wow.  
BROWN:   Certainly,   there   were   reports   of   influenza,   but   they  
were   generally   small   and   often   relegated   to   the   back   pages.  
And   what   we   have,   therefore,   is   an   underreporting   of  
influenza   in   the   newspapers.   Spain,   to   remind   everybody   -  
Spain   was   a   neutral   country   in   World   War   I.   It   did   not   have,  
therefore,   this   tacit   agreement   between   its   newspaper  
editors   and   its   government   not   to   report   influenza.   And   so  
the   first   reports   of   influenza   being   widespread   came   out   of  
Spain.  
 

Why   was   the   influenza   reported   in   Spain   but   not   in  
the   rest   of   Europe   or   America?  
________________________________ 
________________________________ 
_____________________________  

 
ABDELFATAH:   Yeah.  
BROWN:   But   this   does   not   mean   that   the   disease   came  
from   Spain.   It   certainly   did   not.  
ABDELFATAH:   I'm   wondering.   You   know,   if   I   was   someone  
living   at   that   time   and   this   disease   was   sweeping   through,  
like,   what   would   it   have   felt   like   to   witness   it   spread?  
BROWN:   Well   it   must   have   been   truly   terrifying.   For   me,  
perhaps   the   most   terrifying   aspect   of   this   illness   was,   as   we  
were   speaking   about,   people   had   no   idea   where   it   was  
coming   from.   So   if   we   think   of   the   word   influenza,   that   word  
comes   from   the   Italian   influenza,   meaning   influence.   And   it  
reminds   us   that   for   many,   many   hundreds   of   years   -   maybe  
thousands   of   years   -   people   thought   that   you   got   sick  
because   of   a   misalignment   of   the   stars   and   of   the   planets  
Saturn   and   Jupiter.   So   the   word   influenza,   meaning  
influence,   means   that   we   were   under   the   influence   of   the  
stars,   and   that,   as   good   as   any   other   theory,   was   an  
explanation   of   why   people   were   getting   sick.  
So   here   you   were,   living   in   -   perhaps   in   very   cramped  
conditions   in   a   tenement   building   in   a   city   like   Philadelphia  
or   New   York   or   San   Francisco.   As   this   disease   was  
sweeping   through   the   community,   people   were   becoming  
sick,   and   you   really   had   no   idea   what   the   causes   were.  
ABDELFATAH:   People   had   no   idea   what   was   killing   them,  
how   it   started   or   how   to   stop   it.   And   with   poor   news  
coverage,   no   cure   and   rumors   running   wild,   fears   were  
rampant   and   it   was   anyone's   guess   how   to   stay   safe.  
ARABLOUEI:   When   we   come   back,   we   find   out   who   was  
most   vulnerable   to   this   flu   and   what   society   did   to   flatten   the  
curve.  

(SOUNDBITE   OF   MUSIC)  
BUSOLA:   Hello.   My   name   is   Busola   (ph)   from   Lagos,  
Nigeria,   and   you're   listening   to   THROUGHLINE   from   NPR.  
Bye.  
(SOUNDBITE   OF   MUSIC)  
ABDELFATAH:   Over   the   past   few   weeks,   we've   quickly  
watched   many   parts   of   society   shut   down   -   businesses,  
places   of   worship,   schools,   restaurants,   gyms,   professional  
sports   leagues,   and   now   even   the   Olympics   have   been  
postponed.   But   it   turns   out   all   these   social   distancing  
measures   aren't   new.   People   in   1918   also   started   keeping  
their   distance   as   the   flu   began   to   spread.  
BROWN:   That's   right.   Back   in   1918,   similar   things   were  
done.   People   understood   that   there   was   something   about  
interpersonal   contact   that   made   it   more   likely   to   catch   the  
disease.  
And   so   churches   were   not   meeting.   Department   stores  
were   going   to   only   have   a   staggered   opening   time   so   that  
people   would   only   be   allowed   in   at   certain   times   and   few  
people   would   be   allowed   in.   Dance   halls   closed   down.  
Places   where   people   would   gather   to   dance   to   the   sound   of  
the   piano,   those   were   closed   down.   Door-to-door   salesmen,  
something   that   we   really   don't   have   anymore   -   but  
door-to-door   salesmen   trying,   perhaps,   to   sell   you   an  
encyclopedia,   those   were   banned.   Funerals   were   banned.  
You   could   only   have   a   couple   of   people   attend   a   funeral.  
They   didn't   want   too   many   people   to   gather   together   in   that  
setting,   either.  

What   is   similar   about   social   distancing   during   the  
two   pandemics?  
________________________________ 
________________________________ 
_____________________________  

 
ABDELFATAH:   Wow.  
BROWN:   Newspapers   of   the   times   were   full   of   articles  
recommending   that   people   use   handkerchiefs.   There   were  
reminders   not   to   spit   in   public.   That's   another   rather  
anachronistic   feature   of   the   disease,   that   back   then   spitting  
in   public   was   actually   outlawed,   and   you   could   be   arrested  
for   spitting   in   public.   And   there   were   signs   that   simply   said  
sleep   well,   eat   well,   play   well,   and   don't   worry,   as   if   telling  
people   in   large   letters   not   to   worry   would   alleviate   their  
worry.   And   so   very   quickly   this   disease   not   only   became   the  
problem   of   those   who   were   suffering   from   it,   but   it   really  
changed   the   shape   of   society.  
ARABLOUEI:   So   I   read   that   the   1918   flu   disproportionately  
impacted   people   in   their   20s,   30s   and   40s   -   young,   healthy  
people.   And   we're   so   used   to   this   idea   that   the   flu   kills   the  
very   young   and   the   very   old,   but   it   must   have   been  
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especially   shocking   for   society   to   realize   that   its   most  
productive   population   was   most   at   risk.  
BROWN:   Yes.   The   group   of   people   who   normally   don't   get  
complications   -   the   young,   healthy   people;   people   in   the  
workforce,   generally   -   they   were,   for   whatever   reason,   more  
likely   to   suffer   from   the   complications   and   have   an  
increased   mortality.  

What   age   group   was   most   likely   to   be   impacted   by  
the   1918   flu?  
________________________________ 
________________________________ 
_____________________________  

 
ABDELFATAH:   Right.  
BROWN:   And   so   once   that   happened,   that   meant   that  
people   were   being   taken   out   of   the   workforce,   as   either   they  
were   dying   or   they   were   ill   or   they   were   convalescing,   and  
jobs   couldn't   be   filled.   So   police   had   a   hard   time,   you   know,  
filling   their   patrols.  
And   even   things   like   the   telephone   system,   which   we   take  
for   granted   today   -   back   then   the   telephone   system   was  
rather   primitive,   and   you   needed   to   route   your   call   through  
an   operator   who   would   connect   your   call   with   a   cable,  
plugging   you   in.   Well,   those   telephone   operators   were   sick  
and   couldn't   get   to   work.   And   so,   for   example,   the   telephone  
exchange   in   Philadelphia   shut   down   and   said,   we're   only  
going   to   route   calls   of   an   emergency   nature;   we   don't   have  
the   staff   to   do   anything   else.   So   even   if   you   were   lucky  
enough   to   have   a   telephone   back   then,   it   was   even   difficult  
to   place   a   call   to   your   friends   or   family   elsewhere   to   see  
how   they   were   doing.   So   it   affected   every   part   of   life.  
(SOUNDBITE   OF   MUSIC)  
BROWN:   I   think   it's   very   likely   that   everybody   knew  
somebody   who   was   ill,   and   many   people   knew   somebody  
who   had   died.   One   of   the   features   that   is   very   dramatic,   as  
we   said,   was   the   fact   that   it   took   young,   healthy   people   and  
very   often   killed   them.   The   degree   to   which   this   was   felt   is  
the   following   -   the   average   life   expectancy   in   1918,   1919,  
dropped;   it   dropped   by   12   years.  
ABDELFATAH:   Wow.  
BROWN:   Just   to   put   that   into   perspective,   we've   heard   a   lot  
about   the   terrible   opioid   epidemic   that   swept   this   country,  
and   a   couple   of   years   ago,   for   the   first   time   in   a   long,   long  
time,   our   average   life   expectancy   also   dropped,   as   a   result  
of   the   terrible   deaths   of   many   young   men   and   women   who,  
statistically,   brought   the   average   life   expectancy   down   in   the  
U.S.   by   0.1   of   a   year   -   one-tenth   of   a   year   -   and   we   read   a  
great   deal   about   it.   Imagine   a   disease   that   doesn't   just   drop  
it   by   0.1   of   a   year   but   by   12   years,   almost   10   times   greater.  
It's   remarkable.   And   that   is   a   feature   of   the   1918   virus;   it  

dropped   the   average   life   expectancy   in   the   U.S.   by   12   full  
years.  
(SOUNDBITE   OF   MUSIC)  
BROWN:   There   was   a   very   dramatic   eyewitness   account  
that   we   have   of   the   carnage   that   influenza   caused   by   a   very  
prominent   position   at   the   time   called   Victor   Vaughan,   who  
was   the   dean   of   the   medical   school   in   the   University   of  
Michigan.   And   in   his   memoir,   he   wrote   that   the   deadly  
influenza   demonstrated   the   inferiority   of   human  
interventions   in   the   destruction   of   human   life.   It's   a   very  
frightening   description   and   one   that   really   brings   us   all   to   a  
very   different   place,   a   place   that   is   very   far   from   where   we  
are   today.  
(SOUNDBITE   OF   MUSIC)  
ARABLOUEI:   When   we   come   back,   the   similarities   and  
differences   between   1918   and   now.  
(SOUNDBITE   OF   MUSIC)  
JEFF:   Hi.   This   is   Jeff   (ph)   calling   from   self-quarantine   in  
Shanghai,   China.   I   just   wanted   to   thank   you   guys.   Every  
episode   feels   like   a   window   into   some   curious,   interesting  
part   of   the   world   and   reminds   me   of   all   the   unique   and  
wonderful   things   that   are   out   there   beyond   my   apartment  
walls.   So   thanks   again   for   getting   me   through   this   time   of  
virus,   and   I   wish   you   guys   the   best.   You're   listening   to  
THROUGHLINE   from   NPR.  
ABDELFATAH:   The   flu   appeared   in   the   spring   of   1918   and  
raged   on   until   that   summer.   This   was   the   first   wave   of   the  
pandemic.   The   warmer   months   caused   the   seasonal   flu   to  
die   down,   but   it   quickly   returned   with   a   second   wave   in   the  
fall,   when   the   temperature   dropped   again.   The   virus   ran   its  
course   all   the   way   into   the   beginning   of   1919   and   finally  
puttered   out   around   February,   a   full   year   after   it   first   began.  
ARABLOUEI:   It's   not   easy   to   hear   about   the   devastating  
impacts   of   the   1918   pandemic,   especially   while   we're   living  
through   our   own   pandemic   right   now.   But   as   Jeremy   said  
before   the   break,   we're   in   a   very   different   place   than   we  
were   100   years   ago,   and   it's   really   important   to   understand  
how   the   coronavirus   is   and   is   not   like   the   1918   flu.   First,  
let's   get   through   the   similarities.  
BROWN:   No.   1,   both   are   novel   viruses.   In   1918,   we   have   a  
pretty   good   understanding   now   that   the   virus   was   a   bird  
influenza   virus   that   spent   some   time   in   an   intermediate  
host,   likely   a   pig   or   a   horse.   And   then   it   crossed   over   into  
us,   and   that's   how   we   got   the   1918   influenza   epidemic.   And  
coronavirus   appears   to   have   originated   in   bats.  
ARABLOUEI:   Right.  
BROWN:   Then   it   crossed   over   through   an   intermediate  
animal.   In   this   case,   it   seems   to   be   the   pangolin,   which   is   a  
scaly   anteater   -   a   very   cute   but   very   endangered   and  
commonly   trafficked   mammal.   And   then   it   spread   out   further  
into   humans.  
The   second   similarity   is   that   both   are   winter   viruses.  
Coronaviruses   are   winter   viruses   and   are   likely   to   disappear  
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as   we   get   the   warmer   weather   in   the   spring.   That's   why   the  
1918   influenza   virus   disappeared.   But   what   happened   then  
was   it   returned   in   the   fall   of   1918   in   the   second   wave   of   the  
epidemic.   The   question   is,   what   will   happen   to   coronavirus?  
Will   this   then   come   back   in   the   fall   of   this   year   or   not?   In  
1918,   it   certainly   did   come   back   in   the   fall   when   it  
disappeared   over   the   summer.   Personally,   I   suspect   we   will  
see   fewer   and   fewer   cases   as   the   warm   weather   comes  
around   because   that's   what   happens   every   year   with   our  
winter   viruses.   So   let's   keep   our   fingers   crossed   and   hope  
that   that   will   be   a   feature   of   COVID-19   as   well.   And   the   third  
similarity   between   influenza   of   1918   the   coronavirus   is   that  
it,   too,   has   rapidly   become   a   worldwide   problem.  

What   are   the   three   similarities   between   thee   two  
pandemics   mentioned   here?  
________________________________ 
________________________________ 
_____________________________  

 
So   those   are   the   three   similarities,   but   let's   pause   for   a  
moment   and   think   about   the   differences   between   them  
because   I   think   the   differences   are,   in   many   ways,   more  
important   than   the   similarities   and   also   provide   us   with  
reassurance.   First   of   all,   in   our   understanding   of   the   virus,  
within   about   two   weeks   of   the   very   first   cases   of  
coronavirus,   a   Chinese   team   had   published   the   full   genome  
of   COVID-19   in   a   major   U.S.   medical   journal   in   English.   And  
this   goes   to   show   just   how   quickly   our   understanding   of   at  
least   what   the   virus   was,   of   at   least   what   the   cause   was,  
how   quickly   we   got   to   it   and   also   how   well   there   is   this  
international   sharing   of   data.   So   the   first   big   difference,  
therefore,   is   in   our   understanding   of   the   virus.  
The   second   big,   big   difference   is   in   our   treatments.   As  
we've   mentioned,   in   1918,   you   were   likely   to   get   a   whiskey,  
an   enema   and   perhaps   some   bloodletting   from   your   doctor  
for   your   influenza.   And   it   occurred,   as   we   said,   in   the  
pre-antibiotic   era.   Coronavirus   is   here   in   the   antibiotic   era.  
Now,   to   remind   everybody,   the   coronavirus   is   a   virus,   so  
giving   you   antibiotics   to   treat   it   are   of   no   use   whatsoever.  
But   just   like   with   influenza   today   and   back   in   1918,   some  
people   will   get   a   complication   from   the   infection,   and   that  
complication   is   commonly   a   bacterial   pneumonia,   and   we  
have   good   antibiotics   for   bacterial   pneumonias.   So   we    are  
now   living   in   a   antibiotic   era   that   did   not   exist   back  
then,   and   that's   a   very   big   difference.  
 

Why   are   antibiotics   important   if   they   can’t   directly  
treat   the   Coronavirus?   
________________________________ 
________________________________ 

_____________________________  
 

 
As   we   think   about   medical   treatments,   we   also   have   to  
remember   that   today   we   have   hospitals   and   intensive   care  
units.   We   have   specially   trained   emergency   medicine  
physicians   who   will   quickly   diagnose   and   treat   your   illness.  
We   have   intensive   care   physicians.   We   have  
pulmonologists   who   spend   all   day   treating   nothing   but   lung  
problems   and   lung   infections,   and   we   have   infectious  
disease   experts   who   can   help   fine-tune   any   treatment   for  
infectious   diseases.   All   this   was,   of   course,   unheard   of   even  
50   years   ago,   let   alone   100   years   ago.   So   that's   the   second  
difference.  
And   the   final   difference   that   I   want   to   think   about   with   you   is  
the   reporting.   We've   mentioned   that   in   1918,   there   was   this  
tacit   agreement   between   the   government   and   the  
newspaper   editors   to   keep   the   news   of   influenza   epidemic  
off   of   the   front   page   as   best   as   they   could.   Compare   that  
with   today,   where   we   have   heard   nothing   other   than  
coronavirus   on   the   front   pages   of   our   newspapers,   on   the  
top   of   our   screens   and   on   our   feeds   that   we   get  
electronically.   We   are   living   in   a   very   different   time.   You   can  
go   online   and   see   a   real-time   update   of   the   number   of  
cases   worldwide   and,   you   know,   that   are   updated   perhaps  
every   12   or   24   hours.   So   our   reporting   of   the   illness   is   very,  
very   different   today   than   it   was   in   1918,   and   that   is   the   third  
very   important   difference   between   coronavirus   and   the  
influenza   epidemic   of   1918.  
 

Why   do   you   think   an   increase   in   news   coverage   is  
important   in   fighting   the   coronavirus?  
________________________________ 
________________________________ 
________________________________ 
____________________________  

ABDELFATAH:   So,   you   know,   there   are   a   lot   of   differences  
between   then   and   now.   But   this   comparison,   you   know,  
which   was   the   starting   point   for   this   whole   conversation   -   it  
worries   people,   you   know?   And   some   of   that   fear   is  
warranted.   Some   of   it   isn't.   So,   from   your   perspective,   what  
are   the   things   we   shouldn't   worry   about   as,   you   know,   we  
deal   with   this   pandemic,   and   how   do   we   not   let   the   panic  
overtake   us?  
BROWN:   Sure.   I   think   your   question   points   to   another  
feature   that   I   hadn't   really   discussed   until   now.   But   it's   this  
feature   of   commonality   between   1918   and   2020,   and   it's   the  
fear.   We   mentioned   that   there   were   these   large   notices   in  
newspapers   that,   among   the   other   helpful   pieces   of   medical  
advice,   were,   don't   worry,   which   probably   didn't   do   very  
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much   to   calm   everybody   down.   And   today   we   are   also  
clearly   experiencing   a   degree   of   discomfort   at   the   fear   of  
the   unknown,   but   this   fear   must   be   put   in   perspective.   As   I  
mentioned,   we   have   an   understanding   of   the   virus.   We   have  
treatments   that   were   unthinkable   just   a   few   decades   ago,  
and   we   have   an   open   reporting   system   that   tells   us   how  
we're   doing.  
But   I   think   another   key   feature   of   the   disease   back   then   was  
this   idea   that   we're   all   in   this   together.   And   the   coronavirus  
of   2020   reminds   us   that   however   we   may   separate  
ourselves,   whether   by   ethnicity   as   Americans   or   places   of  
origin   or   how   we   vote   or   what   we   think   about   the   economy  
or   our   feelings   about   whether   we   should   have   a   decrease   or  
an   increase   in   the   base   tax   rate,   we   can   all   agree   that   we  
are,   at   the   end   of   the   day,   people   who   need   to   help   each  
other.   And   this   is   a   disease   that,   I   think,   has   the   possibility  
of   bringing   Americans   together   in   a   much   needed   way.   It's  
too   bad   it   has   to   be   in   this   way,   but   I   think   as   a   people,   we  
can   really   rally   around   this   and   do   great   things   and   help  
each   other.  
 

Why   does   this   disease   have   the   potential   to   bring  
Americans   together?   
________________________________ 
________________________________ 
_____________________________  

 
ARABLOUEI:   When   you   were   writing   this   book   about   1918,  
were   there   any   examples   of   resilience   that   we   could   draw  
from,   you   know,   as   we're   dealing   with   coronavirus   today?  
BROWN:   Sadly,   most   of   these   things   -   most   of   these  
recollections   are   of   how   hard   it   was   to   pull   through.   It   was   a  
very,   very   difficult   time,   and   we   mustn't   forget   that.   But   one  
story   or   one   picture   that   I   like   to   recall   is   a   picture   of   a   group  
of   Red   Cross   nurses,   and   they're   putting   together   cloth  
masks.   And   in   the   background,   there   is   a   sign,   and   it   says,  
if   I   fail,   he   dies.   And   it's   a   reminder   to   these   nurses   that   just  
putting   together   these   masks,   you're   taking   part   in   a  
lifesaving   chain   that   can   make   a   difference   to   people   and  
that   if   you   fail,   somebody   may   actually   die.   It's   a   reminder   of  
how   we   can   take   even   the   small   things   that   we're   doing   -  
washing   our   hands   -   and   really   magnify   that   and   say,   OK.   In  
a   microcosm,   this   seems   like   a   relatively   insignificant  
activity   to   do.   But,   of   course,   we   know   that,   multiplied  
across   the   U.S.,   these   things   are   of   great   importance.  
If   I   fail,   he   dies.   That   was   what   the   nurses   in   1918   thought  
about   as   they   were   putting   together   these   masks.   We   can  

perhaps   think   that   we,   too,   today   can   do   our   bit   so   that  
there   will   be   fewer   examples   of   illness   and   death   from  
coronavirus   across   the   U.S.  
(SOUNDBITE   OF   MUSIC)  
BROWN:   Perhaps   this   disease   will   remind   us   that   we   need  
a   system   that   can   take   care   of   the   most   vulnerable.   We  
need   a   system   that   can   take   care   of   us   in   times   when   the  
regular   medical   system   and   its   accessibility   to   only   those  
who   have   certain   insurance   -   and   I   think   we   need   to   sort   of  
think   about   the   lessons   of   that   as   we   move   forward   as   a  
society.   And   who   knows?   Perhaps   it,   too,   will   result   in   some  
improvements   in   the   way   that   we   take   care   of   not   only   the  
most   vulnerable   people   in   our   society   but   of   each   other   as  
well.  
(SOUNDBITE   OF   MUSIC)  
ABDELFATAH:   That's   it   for   this   week's   show.   I'm   Rund  
Abdelfatah.  
ARABLOUEI:   I'm   Ramtin   Arablouei,   and   you've   been  
listening   to   THROUGHLINE   from   NPR.  
ABDELFATAH:   This   episode   was   produced   by   me.  
ARABLOUEI:   And   me   and...  
JAMIE   YORK,   BYLINE:   Jamie   York.  
LAWRENCE   WU,   BYLINE:   Lawrence   Wu.  
LAINE   KAPLAN-LEVENSON,   BYLINE:   Laine  
Kaplan-Levenson.  
LU   OLKOWSKI,   BYLINE:   Lu   Olkowski.  
N'JERI   EATON,   BYLINE:   N'Jeri   Eaton.  
ABDELFATAH:   Fact-checking   for   this   episode   was   done   by  
Kevin   Volkl.  
ARABLOUEI:   Thanks   also   to   Anya   Grundmann.  
ABDELFATAH:   Our   music   was   composed   by   Ramtin   and  
his   band   Drop   Electric,   which   includes...  
ANYA   MIZANI:   Anya   Mizani.  
NAVID   MARVI:   Navid   Marvi.  
SHO   FUJIWARA:   Sho   Fujiwara.  
ARABLOUEI:   If   you   have   an   idea   or   like   something   on   this  
show,   please   write   us   at   throughline@npr.org   or   find   us   on  
Twitter   @ThroughlineNPR.  
 

This   podcast   ends   with   a   tribute   to   the   father   of  
one   of   the   show’s   host.   I   have   deleted   the   rest   of  
the   transcript,   you   may   of   course   listen   to   it   but  
it   is   not   related   to   the   lesson   for   today.   
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The   16   U.S.   Marshals   &   One   Territorial   Governor   Who   Conducted   the   First   U.S.   Census  

Clement   Biddle,   Pennsylvania  

Clement   Biddle,   a   lawman,   was   a   public   servant   for   nearly   three   decades,   returning   eventually   to   his  
father’s   shipping   business.   He   formed   militia   units,   fought   in   the   American   Revolution’s   major   battles  
and   became   a   colonel   and   quartermaster   general   for   the   Pennsylvania   militia.  

He   also   sought   numerous   opportunities   to   increase   his   personal   wealth   and   accepted   President  
George   Washington’s   appointment   to   be   Pennsylvania’s   first   U.S.   marshal.  

Biddle   deputized   32   people   to   serve   as   census   takers   and   count   Pennsylvania’s   then   population   of  
434,373.  

Unlike   census   officials   in   other   parts   of   the   country,   Biddle’s   assistants   included   some   residents’   jobs  
in   the   survey.  

In   doing   so,   Biddle’s   deputies   accidentally   started   the   practice   of   collecting   economic   data   as   part   of  
the   census.   Collecting   economic   data,   how   people   make   money   and   how   much   money   they   have,   on   a  
federal   census   form   did   not   become   standard   practice   until   the   1810   census.    

William   Blount,   Southwest   Territory   (Tennessee)  

He   was   not   part   of   the   U.S.   Marshal   Service   but   as   governor   of   the   Southwest   Territory   (present-day  
Tennessee),   William   Blount   conducted   the   1790   Census   for   the   area.   Blount   fought   during   the  
American   Revolution   and   also   signed   the   U.S.   Constitution.  

Initially,   then-Secretary   of   State   Jefferson   informed   Blount   “that   [the   census]   act   has   not   required   it  
[the   census   to   be   taken]   in   your   Territory,   nor   provided   for   any   expense   which   might   attend   it.”   In  
other   words,   Jefferson   told   Blount   that   he   did   not   have   to   do   the   Census   and,   if   he   did,   he   wouldn’t   be  
paid!  

However,   Blount   ordered   his   militia   captains   to   act   as   enumerators   (people   that   help   during   the  
Census)    and   count   the   Southwest   Territory’s   population   in   an   effort   to   advance   the   cause   of  
statehood   for   the   territory.   He   wanted   to   see   Tennessee   (then   known   as   the   Southwest   Territory)  
become   a   state   but   first   he   had   to   see   how   many   people   lived   in   the   region.  

According   to   Blount’s   1790   Census   returns,   the   Southwest   Territory   had   a   population   of   35,691,   which  
meant   that   it   failed   to   meet   the   threshold   of   60,000   people   required   for   a   territory   to   become   a   state.  

Undaunted,   Blount   continued   to   serve   his   fellow   “Tennesseans”   by   creating   the   administrative  
groundwork   essential   for   statehood,   serving   as   one   of   Tennessee’s   first   U.S.   senators   (Aug.   2,   1796   –  
July   8,   1797),   and   as   speaker   of   Tennessee’s   state   Senate   (1798   –   1799).   

Philip   Bradley,   Connecticut  

Having   worked   as   a   farmer,   merchant,   local   politician   and   an   officer   in   the   Continental   Army,   Philip  
Bradley   was   the   perfect   candidate   to   serve   as   Connecticut’s   first   U.S.   marshal.  
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Bradley   ensured   that   his   deputies   completed   their   census   counts   within   the   nine-month   deadline  
established   by   Congress.  

Bradley   reported   that   Connecticut   then   had   a   total   population   of   237,946.  

Edward   Carrington,   Virginia  

Edward   Carrington   was   a   veteran   of   the   American   Revolution,   an   experienced   national   politician   and  
Virginia’s   first   U.S.   marshal.  

He   began   the   monumental   task   of   ensuring   that   his   68   deputies   counted   Virginia’s   1790-91   population  
in   a   timely   manner.   Unfortunately,   the   1790   Census   schedules   (handwritten   information   sheets  
recorded   by   enumerators)   for   Virginia   were   destroyed   when   the   British   burned   Washington,   D.C.,   in  
1814.  

As   a   result,   there   are   few   details   of   the   actual   enumeration   process   but   the   final   report   shows   that  
Carrington   and   his   deputies   completed   their   enumeration   by   Oct.   24,   1791,   and   that   Virginia   was   then  
the   largest   state,   with   a   population   of   747,610.  

Almost   three   years   after   overseeing   the   counting   (enumeration)   of   Virginia’s   1790   population,  
Carrington   retired   from   public   service   and   lived   as   a   private   citizen   for   the   remainder   of   his   life,   with  
a   few   noteworthy   exceptions:   He   served   as   the   foreman   of   the   jury   that   acquitted   Aaron   Burr   during  
his   treason   trial.   

Henry   Dearborn,   Maine  

Among   President   Washington’s   first   class   of   the   U.S.   Marshal   Service   was   38-year-old   Henry  
Dearborn   of   Maine,   who   played   a   central   role   in   the   American   Revolution,   the   early   political   landscape  
of   the   United   States   and   the   1790   Census.  

After   distinguishing   himself   in   some   of   the   bloodiest   battles   of   the   American   Revolution,   Dearborn  
served   as   the   district   of   Maine’s   first   U.S.   marshal.   In   this   capacity,   he   personally   enumerated   the  
populations   of   23   towns   in   three   different   counties.  

With   the   assistance   of   his   deputies,   he   determined   that   Maine   then   had   a   population   of   96,540   people.  
His   task   completed,   Dearborn’s   political   career   skyrocketed.   He   went   on   to   serve   in   Congress   and   as  
secretary   of   war.  

Robert   Forsyth,   Georgia  

In   the   fall   of   1789,   President   Washington   appointed   Robert   Forsyth,   a   veteran   of   the   American  
Revolution   and   family   friend,   as   Georgia’s   first   U.S.   marshal   —   a   decision   that   would   prove   fateful.  

Forsyth   and   his   deputies   enumerated   82,548   people   by   June   25,   1791,   and   met   the   original   deadline   set  
by   Congress.  

Forsyth   continued   to   serve   as   a   marshal   until   1794,   when   he   was   shot   and   killed   while   trying   to   arrest  
a   former   churchman   named   Beverly   Allen.   Forsyth   became   the   first   federal   law   enforcement   officer  
killed   in   the   line   of   duty.  
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Isaac   Huger,   South   Carolina  

Like   most   of   his   colleagues   in   the   U.S.   Marshal   Service,   Isaac   Huger   had   a   rich   career   of   service   to   his  
state   and   the   nation.   It   began   when   he   joined   the   Provincial   South   Carolina   Regiment,   with   whom   he  
fought   in   the   Anglo-Cherokee   War   as   a   lieutenant   at   the   age   of   18.  

In   the   years   following,   Huger   served   as   a   member   of   the   First   Provincial   Congress   of   South   Carolina,  
fought   in   numerous   battles   during   the   American   Revolution   and   worked   as   sheriff   of   the   Charleston  
District.  

His   service   and   personal   friendship   with   Washington   led   to   an   appointment   as   South   Carolina’s   first  
U.S.   marshal   in   the   fall   of   1789.  

Huger   failed   to   return   South   Carolina’s   1790   Census    responses   by   the   initial   Sept.   5,   1791,   deadline   But  
he   secured   a   congressional   extension   to   avoid   the   hefty   $800   penalty   ($22,345.57   today).  

Huger   ultimately   delivered   South   Carolina’s   1790   census   returns   with   the   help   of   his   18   deputy  
marshals   on   Feb.   5,   1792.   Final   population   count:   249,073.  

Jonathan   Jackson,   Massachusetts  

Unlike   many   of   his   contemporaries,   Jonathan   Jackson   was   not   a   veteran   of   the   American   Revolution  
but   his   knowledge   and   personal   prestige   among   his   regional   contemporaries   proved   invaluable   during  
the   1790   Census.   

Using   his   connections   as   a   local   politician,   successful   businessman   and    military   officer   during   the  
1786-87   Shay’s   Rebellion,   Jackson   hired   16   local   deputies   to   enumerate   Massachusetts’   population  
within   the   nine-month   timeframe   established   by   Congress.   His   state’s   then-population:   378,787.  

After   the   census   count,   Jackson   continued   to   serve   as   U.S.   marshal   of   Massachusetts   for   several   more  
years   before   moving   on   to   more   lucrative   positions   in   other   state   and   local   public   and   private   sectors.  

Thomas   Lowrey,   New   Jersey  

An   Irish   immigrant,   Thomas   Lowrey   utilized   his   business   skills   and   personal   wealth   to   secure   a   place  
in   his   local   community   and   the   new   American   federal   government.  

By   the   time   President   Washington   appointed   him   New   Jersey’s   first   U.S.   marshal   in   the   fall   of   1789,  
Lowrey   was   an   established   businessman   who   had   provided   funding   for   the   first   church   in   Flemington,  
N.J.,   and   had   served   as   a   commissary   officer   in   the   Continental   Army.  

According   to   1790   Census   records,   New   Jersey   appears   to   have   been   the   first   state   to   complete   the  
1790   Census   (April   2,   1791),   despite   having,   at   the   time,   the   ninth-largest   population   at   184,139.  

Lowrey   continued   to   serve   his   community   and   nation   as   New   Jersey’s   U.S.   marshal   (1789-1801)   and   as   a  
member   of   both   the   New   Jersey   Assembly   in   1791   and   1792,   and   Hunterdon   County   Board   of   Chosen  
Freeholders   (1791-1794).  
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Samuel   McDowell,   Jr.,   Kentucky  

Appointed   as   the   U.S.   marshal   for   the   District   of   Kentucky   in   the   fall   of   1789,   Samuel   McDowell,   Jr.,   a  
25-year-old   veteran   of   the   American   Revolution,   became   the   youngest   member   of   the   U.S.   Marshal  
Service.  

Although   he   initially   brought   a   limited   amount   of   experience   to   the   position,   McDowell   had   a   patriotic  
fervor   that   contributed   to   his   success   in   the   role   and   to   Kentucky   gaining   statehood   on   June   1,   1792.  

McDowell   and   his   deputies   (many   of   whom   were   likely   his   relatives)   completed   their   task   in   June   1791,  
three   months   before   the   initial   deadline.   Kentucky   then   had   a   population   of   73,677,   which   made   it  
eligible   for   statehood   and   the   right   to   send   representatives   and   senators   to   the   U.S.   Congress.  

Allan   McLane,   Delaware  

While   Allan   McLane,   a   veteran   of   the   American   Revolution   and   federalist   delegate   to   Delaware’s   1787  
State   Convention,   failed   to   obtain   a   financially   lucrative   federal   position,   President   Washington  
appointed   him   Delaware’s   first   U.S.   marshal   in   the   fall   of   1789.  

During   his   tenure   as   a   marshal,   McLane   was   paid   $100   —   the   smallest   amount   of   financial  
compensation   received   by   any   of   the   first   U.S   marshals   —   to   oversee   the   1790   enumeration   of  
Delaware’s   population,   which   then   totaled   59,096   people.  

After   the   count   ended   on   May   4,   1791,   McLane   served   as   a   marshal   for   nearly   six   more   years,   before  
becoming   the   collector   of   Customs   for   the   Port   of   Wilmington.  

Lewis   R.   Morris,   Vermont  

Because   of   Vermont’s   late   entry   into   the   Union,   the   state   did   not   get   an   appointed   U.S.   marshal   until  
March   4,   1791.  

Lewis   R.   Morris   and   his   deputies   completed   the   enumeration   of   their   new   state’s   population   by   Oct.  
24,   1791.   After   reviewing   and   compiling   the   returns   from   other   states,   then-Secretary   of   State   Thomas  
Jefferson   informed   Congress   that   Vermont   had   a   population   of   85,539.  

However,   the   count   proved   to   be   flawed.   Years   later,   it   was   discovered   that   Morris   or   his   enumerators  
had   misclassified   “Free   people”   as   “slaves”   and   made   a   mathematical   error   in   their   final   tally   of  
Vermont’s   population.  

John   Parker,   New   Hampshire  

As   a   former   state   sheriff,   merchant   and   American   Revolution   veteran,    John   Parker’s   history   of  
community   service   made   him   a   prime   candidate   to   become   New   Hampshire’s   first   U.S.   marshal   in  
1789.  

As   the   oldest   U.S.   marshal   in   the   “first   class”   of   the   United   States   Marshal   Service,   he   oversaw   the  
count   and   found   that   141,885   people   lived   in   the   Granite   State   in   the   1790s.  
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William   Peck,   Rhode   Island  

Like   many   others,   William   Peck   tried   to   turn   his   U.S.   marshal   appointment   into   a   more   lucrative  
federal   appointment   or   private   career.  

Peck   had   suffered   financial   difficulties.   After   the   American   Revolution,   he   made   some   bad   investments  
and   almost   landed   in   debtors'   prison.  

He   later   capitalized   on   Rhode   Island’s   entry   into   the   United   States   as   the   13th   state   by   lobbying  
President   Washington   for   a   well-paid   federal   government   position.  

In   the   summer   of   1790,   Peck’s   efforts   paid   off.   Washington   appointed   him   as   Rhode   Island’s   first   U.S.  
marshal.   In   his   new   position,   Peck   oversaw   the   1790   enumeration   of   Rhode   Island’s   population   and  
determined   that   68,825   people   were   then   living   in   the   second-smallest   state   in   the   nation.  

Nathaniel   Ramsay,   Maryland  

Like   many   of   his   colleagues   in   the   U.S.   Marshal   Service,   Nathaniel   Ramsay’s   experience   and   devotion  
to   his   country   made   him   an   ideal   candidate.  

Ramsay   had   served   as   an   officer   in   William   Smallwood’s   Maryland   battalion   during   the   American  
Revolution,   when   he   participated   in   George   Washington’s   first   1776   and   1777   military   campaigns   and  
the   1777-78   winter   encampment   at   Valley   Forge.   He   was   wounded   and   captured   by   the   British   during  
the   battle   of   Monmouth   Courthouse.  

In   January   1781,   Ramsay   returned   to   his   home   in   Maryland,   where   he   resumed   his   law   practice   and  
took   an   active   role   in   local   politics.  

After   his   appointment   as   a   U.S.   marshal,   Ramsay   and   his   deputies   conducted   a   successful  
enumeration   of   Maryland’s   population,   counting   319,723   people.   Ramsay   continued   to   serve   until   his  
retirement   in   1798.  

John   Skinner,   North   Carolina  

Due   to   North   Carolina’s   late   approval   (ratification)   of   the   Constitution,   John   Skinner,   a   veteran   of   the  
American   Revolution,   was   appointed   U.S.   marshal   on   June   8,   1790   instead   of   in   the   fall   of   1789.  

Despite   this   delay,   Skinner   and   his   15   deputies   still   completed   their   enumeration   by   Sept.   5,   1791.   They  
counted   393,751   people,   making   North   Carolina   the   third-largest   state.  

William   Smith,   New   York  

William   Smith   had   an   illustrious   and   colorful   career   as   a   soldier,   diplomat,   U.S.   marshal   and   politician  
that   spanned   four   decades.  

While   perhaps   better   known   as   one   of   Washington’s   aides   during   the   American   Revolution   or   for  
marrying   the   daughter   of   John   and   Abigail   Adams,   Smith’s   role   in   the   1790   Census   is   just   as   intriguing.  

As   one   of   the   only   U.S.   marshals   to   expand   the   scope   of   the   1790   Census   by   adding   two   additional  
columns   –   male   and   female   –   to   the   census   forms,   Smith   enhanced   the   Census   Bureau’s   mission   to  
collect,   analyze   and   distribute   data   products   that   consumers   can   use   in   their   daily   lives.  
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Smith’s   final   returns   showed   New   York’s   population   was   340,120.   New   York   City   had   a   population   of  
33,131,   making   it   the   largest   city   in   the   young   nation.   Today,   New   York   City   maintains   this   distinction  
with   an   estimated   population   of   8,398,748.  

The   Census   and   the   United   States   Today  

Since   the   completion   of   the   1790   Census,   the   U.S.   Census   Bureau   has   evolved   into   a   complex   federal  
agency   that   collects,   analyzes   and   interprets   a   vast   amount   of   data   related   to   the   United   States   and   its  
territories.  

While   the   scope   of   the   Census   Bureau’s   mission   has   grown   in   scale,   its   primary   objective,   as   specified  
in   the   U.S.   Constitution,   remains   the   same.  

Today,   the   United   States   has   an   estimated   population   of   329,342,883   and   encompasses   a   landmass   of  
3,531,905   square   miles.  
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Connections   History   
You   -   A   COVID-19   Quarantine   Primary   Source   for   Younger   Generations   

 
You   are   the   primary   source   for   future   generations   because   you   are   living   through   and   being   impacted   by  
this   event.   Students   of   the   future   who   are   being   born   this   year   will   want   to   know   what   this   was   like   and   how  
it   impacted   people   and   the   world.   You   are   writing   a   first-hand   account   for   these   future   students.   
 
When    -   When   did   we   first   hear   about   the   Coronavirus?   When   did   we   first   know   life   was   going   to   be  
changing   for   us?   
 
What    -What   is   the   COVID   -   19?   What   led   us   to   realize   this   was   different   from   past   outbreaks   like   the   flu?   
 
Where    -   Where   did   the   outbreak   start   (in   the   world   and   where   was   it   first   identified   in   our   country)?   Where  
are   people   being   affected   by   COVID   -   19   and   required   behavior   changes?   Who   -   Who   is   being   affected   by  
it?   Who   is   getting   sick?   Who   is   being   affected   by   changes   to   daily   life?   
 
Why    -   Why   are   people’s   lives   changing   so   much?   Why   are   these   changes   necessary?   
 
How    -   How   are   people   dealing   with   this   new   reality?   (From   health   care   workers,   to   people   who   work   in  
essential   businesses,   to   people   isolating   at   home)   How   are   you   dealing   with   these   changes?   
 
What   are   some   good   things   that   have   come   out   of   this   and   what   has   been   difficult?   You   can   use   personal  
examples   and/or   things   you   have   seen   around   you   or   on   the   news.   This   is   your   account   of   what   you   are  
experiencing.   It   is   okay   to   use   first   person   and   include   your   feelings   when   reporting   on   this   event.   
 
In   order   to   answer   this   completely   you   will   need   one   to   three   pages.   Be   sure   to   use   complete   sentences,  
not   just   a   list   of   answers.   The   questions   are   what   you   are   answering   but   they   should   not   appear   as   just  
questions   and   answers.   Use   the   questions   to   help   form   complete   sentences   and   paragraphs.   You   may   cite  
experts   to   support   your   information.   Have   fun   with   your   reporting.   You   are   the   expert   on   what   this  
experience   is   like   to   live   through.  
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Wellness  

Teacher:   Contact:  Office   Hours:  

Jeannie   Wright  jwright@swsd101.org   
Beginning   week   of   4/13     Office   hours  
7:15-2:45    I   will   try   and   respond   within  
the   hour.    (unavailable   April   6-10)  

Jared   Verrall  jverrall@swsd101.org   
Beginning   week   of   4/13     Office   hours  
7:15-2:45    I   will   try   and   respond   within  
the   hour.   (unavailable   April   6-10)  

Joana  
Michaelson  jmichaelson@swsd101.org   10-11am   (unavailable   April   6-10)  

Office   Hours    -   Time   when   your   teacher   will   be   reading   and   responding   to   e-mail   messages  
quickly.  
 
How   to   turn   in   assignments/work:  

● Students    with    internet/Canvas   access   →   View   and   complete   course   work   on   Canvas  
○ No   need   for   the   paper   packet,   everything   you   need   will   be   on   Canvas.  

● Students    without    internet/Canvas   access   →   View   and   complete   coursework   in   this  
packet.   Turn   in    “self-reflection”    questions   and    “physical   activity   log”    back   to   CMS   each  
week.  
 

Packet   Instructions:  
1. Choose    1    of   the   2   workouts   depending   on   your   fitness   level.   We   encourage   you   to  

challenge   yourself   in   each   workout.   
a. Do    2-3   sets    of   each   workout,   be   sure   to   rest   1-2   minutes   between   each   set.  

i. 1   set   =   completing   all   exercises   listed  
2. Complete    self-reflection    questions   after   the   workout   (20-30   minutes).  
3. Complete   daily    physical   activity    log   (20-30   minutes)  

 
 
 
 
 
 
 

mailto:jwright@swsd101.org
mailto:jverrall@swsd101.org
mailto:jmichaelson@swsd101.org
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Monday,   April   6th   Workouts   (just   pick   1)  

 
Tuesday,   April   7th   Workouts   (just   pick   1)  
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Wednesday,   April   8th   Workouts   (just   pick   1)  

Thursday,   April   9th   Workout   (just   pick   1)  
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Friday,   April   10th   Workout   (just   pick   1)   

PE   Workout   Self   Reflection   Questions  
Date  Question   &   Response  

Monday,  
April   6th  

1)   Which   workout   did   you   choose   to   do?   Why   did   you   choose   this   workout?  

2)   On   a   scale   of   1-4   (1=easy,   4=hard)   how   challenging   was   the   workout   for   you?  

3)   Would   you   do   this   workout   again?  

Tuesday,  
April   7th  

1)   Which   workout   did   you   choose   to   do?   Why   did   you   choose   this   workout?  

2)   On   a   scale   of   1-4   (1=easy,   4=hard)   how   challenging   was   the   workout   for   you?  

3)   Would   you   do   this   workout   again?  

Wednesday,  
April   8th  

1)   Which   workout   did   you   choose   to   do?   Why   did   you   choose   this   workout?  

2)   On   a   scale   of   1-4   (1=easy,   4=hard)   how   challenging   was   the   workout   for   you?  

3)   Would   you   do   this   workout   again?  

Thursday,  
April   9th  

1)   Which   workout   did   you   choose   to   do?   Why   did   you   choose   this   workout?  

2)   On   a   scale   of   1-4   (1=easy,   4=hard)   how   challenging   was   the   workout   for   you?  

3)   Would   you   do   this   workout   again?  

Friday,   April  
10th  

1)   Which   workout   did   you   choose   to   do?   Why   did   you   choose   this   workout?  

2)   On   a   scale   of   1-4   (1=easy,   4=hard)   how   challenging   was   the   workout   for   you?  

3)   Would   you   do   this   workout   again?  
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Physical   Activity   Log  
 
GOAL:    30-60   minutes   of   moderate   to   intense   activity   each   day!  
Directions:    Use   the   chart   below   to   track   how   much   activity   you   are   getting   each   day,   at   the   end   of  
the   week   Total   your   minutes   and   turn   Log   back   into   your   teacher   with   parent   signature   to   verify   you  
completed   all   activities.  
Minimum   Requirement:    150   minutes   per   week   to   receive   PE   credit   for   the   week.  
 

Day   and  
Date  

List   all   Physical   Activities   and   number   of   minutes   doing  
each.activity.  

Total   #   of  
Minutes  

Ex   -   Monday  
3/30/2020  

1.   Walk   the   Dog   -   20   min  
2.   Jumped   on   Trampoline   -   20   min.  
3.   Played   basketball   in   my   driveway   -   20   minutes  

60   min.  

Monday  
 

1.  
2.  
3.  

 

Tuesday  
 

1.  
2.  
3.  

 

Wednesday  
 

1.  
2.  
3.  

 

Thursday  
 

1.  
2.  
3.  

 

Friday  
 

1.  
2.  
3.  

 

Saturday  
 

1.  
2.  
3.  

 

Sunday  
 

1.  
2.  
3.  

 

 
*Total    -   Add   up   all   of   your   physical   activity   minutes   for   the   week   =   ___________  
 

Student   Name:__________________________  

Parent   Signature:_________________________  
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Elective  

Teacher:   Contact:  Office   Hours:  

Stevens  mstevens@swsd101.org   
Mon-Fri  
9:00-10:00   AM   
(unavailable   April   6-10)  

Amy   Regehr  aregehr@swsd101.org   M-F   10:00-11:00am   
(unavailable   April   6-10)  

Kyler   Brumbaugh   -  
Band/General   Music  kbrumbaugh@swsd101.org   1:00-2:00  

Mrs.   Petrie  apetrie@swsd101.org   M-F   10:00-11    (unavailable   April   6-10)  

Mrs.   Henning  rhenning@swsd101.org   Monday   -   Friday  
10:00-11:00   AM   (unavailable   April   6   -   10)  

Office   Hours    -   Time   when   your   teacher   will   be   reading   and   responding   to   e-mail   messages  
quickly.   

mailto:mstevens@swsd101.org
mailto:aregehr@swsd101.org
mailto:kbrumbaugh@swsd101.org
mailto:apetrie@swsd101.org
mailto:rhenning@swsd101.org
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KODIAK   STRONG   MATERIALS  

MAKE   IT   HAPPEN   MONDAY   -   APRIL   6,   2020:   INTRODUCTION  

Hello,   8th   Graders!   Happy   Monday!   It's   been   a   bit   since   we've   had   the   chance   to   check   in,   and   I've   created  
some   things   to   help   us   check   in   with   one   another,   but   also   to   take   stock   of   what   you   need   to   do   and   how  
you   need   to   navigate   this   new   form   of   school   and   learning.   The   activities   include   a   discussion   for   you   to   be  
able   to   share   with   me   and   with   your   classmates   a   little   about   what's   been   happening   since   school   closed.  
Then   you'll   spend   some   time   looking   ahead   at   some   of   the   things   you   know   you   need   to   tackle   this   week.  
Then   you'll   have   the   chance   to   figure   out   some   plans   in   order   to   help   you   get   focused   and   dust   off   those  
school   skills   you   haven't   needed   for   a   couple   of   weeks.  

I'm   looking   forward   to   getting   back   to   some   version   of   normal!  

MAKE   IT   HAPPEN   MONDAY   -   APRIL   6,   2020:   DISCUSSION  

Your   task   is   to   share    one   good   thing   and   one   bad   thing    that   you've   experienced   since   school   closed  
(only   things   that   you're   comfortable   sharing).   This   is   meant   to   be   like   our   normal   Monday   sharing   time.   If  
you   can’t   respond   on   Canvas,   simply   write   your   story   out   on   a   piece   of   paper.  

Please   remember   to   keep   your   stories   school   appropriate,   and   to   be   respectful   with   one   another.  

MAKE   IT   HAPPEN   MONDAY   -   APRIL   6,   2020:   PLANNING   THE   WEEK   AHEAD  

Please   create   a   Google   doc   or   use   a   piece   of   paper   and   a   writing   utensil   to   outline   your   week   in   very  
specific   terms.   Please   title   your   document   in   this   format:   

Your   name,   Weekly   Plan,   Today's   date  

The   outline   needs   to   include   these   pieces,   and   should   be   very   specific:  

Weekly   home/friend/other   goal  

Weekly   academic   goal  

Major   assignments   and/or   tests  

I'm   stressed   about  

I'm   confident   about  

How   will   I   get   everything   accomplished?  

● Explain   at   least   one   strategy   to   overcome   obstacles   that   may   prevent   me   from   getting  
everything   done  
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TIME   TO   READ   TUESDAY   -   APRIL   7,   2020:   INTRODUCTION  

Hello   8th   graders!   I   hope   you   are   doing   well   today.   I   figured   the   easiest   way   for   us   to   get   back   into   the   swing   of   things  
was   with   an   article   review.   It's   pretty   straight   forward   and   includes   some   really   interesting   information   about   a   woman  
who   dedicated   her   life   to   saving   endangered   gorillas   in   Rwanda   (a   country   in   Africa).  

Follow   the   directions,   answer   the   questions,   and   let   me   know   if   you're   having   any   trouble.  

TIME   TO   READ   TUESDAY   -   APRIL   7,   2020:   ARTICLE  

Dian   Fossey:   The   scientist   who   taught   us   to   love   gorillas  

By   National   Geographic,   adapted   by   Newsela   staff   --   Published:03/25/2020  

The   Virunga   mountains   in   east-central   Africa   are   home   to   a   group   of   mountain   gorillas.   In   the   1960s,   their   numbers  
were   decreasing.   The   mountain   gorillas   faced   extinction.   They   might   have   disappeared   altogether   if   it   hadn't   been   for  
a   scientist   named   Dian   Fossey.  

Fossey   lived   among   the   mountain   gorillas.   She   studied   them   closely   and   brought   attention   to   the   problems   they   were  
facing.  

She   had   bold   ideas   about   how   to   conserve,   or   protect,   the   gorillas.   She   was   not   afraid   to   speak   her   mind.   This  
rubbed   many   people   the   wrong   way.   

However,   her   hard   work   paid   off.   Today,   thousands   of   tourists   go   see   the   gorillas.   They   visit   the   Virunga   mountains,  
which   span   the   countries   of   Rwanda,   Uganda   and   the   Democratic   Republic   of   the   Congo.  

Studying   And   Protecting   Gorillas   In   Rwanda  

In   1967,   Fossey   set   up   a   research   station   in   Volcanoes   National   Park   in   Rwanda.   She   received   grants   from   the  
National   Geographic   Society   to   set   up   this   research   station.   She   called   it   Karisoke.   

By   the   time   she   arrived   in   Rwanda,   illegal   hunters,   or   poachers,   had   been   killing   gorillas   for   years.   They   often   hunted  
gorillas   to   sell   their   body   parts.   She   recorded   her   observations   in   journals.   

Fossey   worried   that   gorillas   would   soon   face   extinction.   She   made   it   her   job   to   protect   them   and   speak   out   about   the  
problem.   Each   day,   she   and   her   team   searched   the   park.   They   collected   hundreds   of   traps   set   by   poachers.   

Fossey   was   less   worried   about   humans.   She   often   treated   local   Rwandans   in   offensive   ways.   She   was   very   angry  
with   park   workers,   and   she   describes   them   harshly   in   letters   to   National   Geographic.   The   park's   guards   were   often  
badly   trained.   They   would   not   receive   their   wages   for   months   at   a   time.   So,   some   of   them   made   crooked   deals   with  
poachers.  

Guards   Were   Not   Stopping   Poachers  

Fossey   was   not   the   only   person   to   notice   these   problems.   In   1968,   an   expert   visited   the   park.   He   was   from   the  
International   Commission   on   National   Parks,   which   is   a   group   that   works   to   solve   problems   in   protected   areas  
around   the   world.   
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The   park   where   the   gorillas   lived   was   created   in   1925   "to   make   the   world   safe   for   gorillas,"   the   report   said.   But   it   had  
failed.   The   report   describes   hunting   inside   the   park   and   a   lack   of   supplies   for   park   guards.  

The   guards   were   not   stopping   poachers.   So,   Fossey   started   to   investigate.   She   noticed   bullets   disappeared   from   the  
scene   of   gorilla   murders.   This   prevented   anyone   from   knowing   what   kind   of   gun   had   been   used.   She   suspected   that  
poachers   had   borrowed   guns   from   the   park   guards.  

Tourists   Come   To   Visit   Gorillas  

Fossey   didn't   write   only   about   her   frustrations.   Her   reports   also   included   breakthrough   discoveries.   In   1971,   she  
wrote   about   watching   her   favorite   gorilla,   Digit.   He   looked   at   himself   in   a   mirror   like   "a   teenager   primping   for   prom,"  
she   wrote.   

Six   years   later,   Digit   was   killed   by   poachers.   He   became   the   face   of   Fossey's   fight   to   save   the   gorillas.   She   founded  
the   Digit   Fund,   a   group   that   helps   protect   gorillas.   It   is   now   called   the   Dian   Fossey   Gorilla   Fund.  

By   1980,   there   were   more   than   twice   as   many   tourists   coming   to   visit   the   gorillas.   There   were   four   gorilla   guides,  
who   had   new   uniforms   and   radios.   

Fossey   also   described   a   change   in   the   park   guards.   When   poachers   tried   to   sneak   a   baby   gorilla   out   of   the   park,   a  
guard   shot   one   of   the   poachers.   It   was   the   first   time   they   had   done   this.   It   was   the   kind   of   protection   Fossey   had  
been   rooting   for.  

Gorilla   Numbers   Are   Increasing  

In   1985,   Fossey   was   killed   in   her   cabin.   Many   questions   about   her   death   still   remain   today.   She   was   buried   in   the  
park   alongside   her   beloved   deceased   gorillas.   

Fossey's   work   made   a   lasting   difference,   however.   The   year   after   her   death,   there   were   280   mountain   gorillas   left   in  
the   Virunga   mountains.   Today,   there   are   880   gorillas   and   their   numbers   are   increasing.   

The   park   is   still   working   hard   to   protect   gorillas.   In   return,   Rwanda   brought   in   $438   million   in   tourism   in   2017.  

TIME   TO   READ   TUESDAY   -   APRIL   7,   2020:   QUESTIONS  
After   reading   the   article   about   Dian   Fossey   (found   under   the   Pages   tab),   please   create   a   new   Google   doc   or   use   a  
blank   piece   of   a   paper   and   a   writing   utensil.    The   title   needs   to   be   in   this   format:    Your   name,   Fossey   Assignment .  

Please   answer   the   following   questions   in   complete   sentences.  

1. Using   this   section   of   text,   create   a   statement   about   the   lasting   impact   of   Fossey's   work:  
The   year   after   her   death,   there   were   280   mountain   gorillas   left   in   the   Virunga   mountains.   Today,   there   are   880  
gorillas   and   their   numbers   are   increasing.  

2. How   do   you   think   poachers   were   able   to   continue   hunting   within   the   gorilla   preserve?  
3. Why   do   you   think   the   guards   eventually   changed   the   way   they   enforced   the   rules   of   the   preserve?  
4. Who   do   you   think   was   likely   responsible   for   Dian   Fossey's   murder?   Why?  
5. Explain   whether   or   not   you   think   it's   important   to   preserve   endangered   species,   like   the   mountain   gorillas.  

Include   at   least   one   reason   why   you   hold   that   opinion.  

Once   you   have   finished,   please    submit   the   assignment   on   Canvas ,    or   return   it   to   CMS   with   your   learning  
materials.  
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THOUGHTFUL   THURSDAY   -   APRIL   9,   2020 
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Special   Education  

Teacher:   Contact:  Office   Hours:  
Clay   Wing  cwing@swsd101.org   Available   M-F   via   email  

Molly   Lowell  mlowell@swsd101.org   Available   M-F   via   email  

Linda   Longfellow  llongfellow@swsd101.org   Available   M-F   via   email  
Office   Hours    -   Time   when   your   teacher   will   be   reading   and   responding   to   e-mail   messages  
quickly.  
 
Students   enrolled   in   Ms.   Longfellow’s   classes:    Please   see   Google   Classrooms   for   various  
assignments,   areas   of   instruction   and/or   refer   to   paper   packets   emailed/sent   home.   Email  
or   call   Ms.   Longfellow   with   any   questions/links   to   online   learning   environments   for   students.  

mailto:cwing@swsd101.org
mailto:mlowell@swsd101.org
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